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| work as a middle leader in the infant school of a two form entry primary school federation situated in a deprived area
of the North East of England. | took over the role of Maths lead in September 2018. The focus of my project was to
improve the quality of teaching of maths throughout the school through the development of a mastery curriculum.
The aim was for all maths lessons across both schools to be consistently good or better, thus increasing the rate of
progress in maths for all pupils.

Outcomes from the previous year’s Year 2 cohort had shown me that although all children made excellent progress
in maths, there was a significant difference between all children and disadvantaged children achieving GDS. | needed
to increase the percentage of disadvantaged pupils achieving GDS. My role was to lead and develop my team, ensuring
that teaching and learning was developed to ensure that children had a deeper understanding of the concepts being
taught and not just a procedural knowledge of abstract ideas.

| increased the capabilities of my team by using many different strategies to monitor and evaluate teaching and
learning. | completed book scrutinies, observed lessons and talked to children to hear pupil voice. | provided feedback
to my team both individually and during group feedback sessions with other staff and pupils. | created evaluative
documents that | presented to staff, governors, the School Achievement Partner, Ofsted and other external providers.
| also developed ‘Maths Cafes’ where we could share our vision with parents and carers. Through producing these
documents/ presentations | was able to keep all stakeholders in the school up to date with my initiative and | definitely
became more confident in presenting, an aspect of the leadership role which had previously filled me with fear .

The impact of my initiative was that maths teaching became more streamlined. Teachers took on board the ideas |
introduced and they continue to work hard to embed the new ideas within their day to day practice. This is evident
from book scrutinies, lesson observations, conversations with both staff and students and from the data. Our end of
year data showed rising standards at the age expected standard and above, improving progress from EYFS to Year 2.
A recent Ofsted visit graded the school as ‘Outstanding’, inspectors observed a range of maths lessons and commented
on the progress made and the development of problem solving skills.

The course made me realise the importance of leading by example. | recognise that to lead with impact means to be
a role model and having talked about the effectiveness of different leadership styles during the face-to —face days, |
became aware of the way | presented myself in school and the language | had used previously around my own subject
knowledge of maths. | was very aware of the stigma that is often associated with maths in school | worked hard to
create an enthusiasm around the subject. It was apparent that many members of staff had the notion that they were
‘not good at maths’, a common belief that | wanted to dispel from our school. | shared with my team that this was
something that | had previously said myself. This enabled barriers to come down as it created an open, supportive
atmosphere, which was conducive to experimenting and exploring new ways of doing things with the interest of our
children at the centre.

| was able to reflect upon my own emotional intelligence as a leader and found that although | was self-aware, | needed
to work on developing my self- management, particularly when it came to using language when faced with challenges.
The 360 diagnostic tool used on the course alongside my performance management and discussions with my head
teacher helped me to recognise my strengths and weaknesses as a leader. | identified that | needed to be more willing




to delegate tasks and use the experience of my team members to enable myself to manage workload better and to
grow the skills of my team.

As a leader, | have learnt many skills whilst developing my initiative, one of the main ones being, holding others to
account in a supportive but firm manner. Over the course of the project, | realised how vital this was whilst working
to improve outcomes. Through face-to- face days and through reading more about Whitmore’s coaching technique
(2009), | have also worked to effectively coach staff in my team by establishing a desired goal (a more practical
approach to maths), a clear understanding of where we are as a school (data and monitoring) and | have then worked
to explore options for where we are headed, working in partnership to establish a clear plan of action.

| have made lots of progress in many aspects of my leadership skills. Something | am most proud of is that | have learnt
how to manage my time and delegate more effectively, this has benefited my team and | greatly. | have worked
alongside the SLT to establish a learning culture which has encouraged staff engagement, built a growing mind set,
enhanced creativity and innovation and improved motivation. This was demonstrated when one of the members of
my team approached me with some of their own research they had been doing into the mastery curriculum. The fact
that my team was beginning to react, conducting their own research and learn more themselves about the initiative
demonstrated the positive impact that the initiative had had.

Overall, the project has had a very positive impact upon the maths curriculum in our school. The quality of provision
in maths has improved as a result of the initiative, and this is demonstrated by the improved outcomes, the progress
made, the quality of teaching and learning and the pupil feedback.




Supporting Documents

Extracts from Reflective Journal

This particular member of staff (staff member
1) who had initially been resilient to the
initiative was becoming more enthused by the
impact she was seeing towards attitudes in
maths lessons. She took her feedback to the
head teacher and was vocal to other staff in
applauding the way the new initiative was
having a positive effect. Following this
feedback | arranged for different members of
staff to come and observe my practice in Year
2.

This was approximately half way into my
initiative and staff member 1 was quite
resistant to the new approach to teaching
maths. It helped me to see the positive
impact my leadership was having on both
staff and pupils.




Extracts from January 2019 Ofsted report

This is an outstanding school - During the most recent Ofsted
8 The headteacher and his senior team have 8 Governors are passionate in their commitment mSPECt'Gn effectiveness of
inspired a culture of high expectation that to the school’s values. They have developed leadership and management was
Infuses all aspects of the school’s work. thorough and distinctive systems to check =
Teachers and teaching assistants have school performance. graded as outstanding. As part of
Wg"f;‘?;;‘dm ?"m‘:’e“" and acadesmic 8 The arrangements for safeguarding pupis are the leadership team |1 was
effective. Teachers are attuned to pupils interviewed about my role as
8 Senior leaders provide staff with training and welfare needs and their social and emotional .
leadership opportunities that continually well-being, maths lead. 1 explained my
mffémm of iy & 8 8 Teachers provide highly effective support for initiative to the inspector and
: pupils with special educational needs and/or h d I f hild i
8 Pupils show strong and purposeful attitudes to disabiiities (SEND). As a resuR, these pupils share examples o children's
:amm Teachers have dtvdooe'd an exoting make very good progress. work. | was also observed teaching
aming environment where pupils thrive in & Teachers have developed high : ]
quality provision a maths lesson using some of the
thelr work and pley. in the early years, Children develop interests in ] g
® Leaders and teachers use training and research reading, writing and numbers and gain new teaching approaches | was
highly effectively to inform and improve the confidence through the stimulating activities on . . .
quality of teaching. . implementing. | was given very
8 Leaders ensure that the quality of teaching is 8 Subject leaders provide a broad and rich pGS'tWE feedback as were my team.
consistently effective. Teachers plan and pitch curriculum, enabling pupils to acquire This helped build my confidence in
work sharply to enable pupils to make very knowledge and skills across a range of . )
strong progress from thesr starting pornts. subjects. my role as a leader and it also built
® High-quality teaching is complemented by ® Thoughtfully planned systems are in place to the confidence and morale of the
customised interventions for individuals and support the progress of disadvantaged pupils.
small groups that are deftly managed to meet As a result, they make good progress, aithough team. Some members of staff told
pupils’ needs differences in attainment and attendance me that they felt like all of the
remain.

changes we were making were

B The headteacher and the leadership team have inspired a culture of high expectation paying off'. 1 felt it "_npma"t to
for pupils and staff, They work with their team to continually review and improve the stress that although it was very
quality of teaching. These high standards of teaching enable pupils to become keen positive to have our work validated
learners who make excellent progress. and commended by Ofsted, it was

also important to remember that
® Teachers successfully help pupils to develop their mathematical understanding. Pupils we knew ourselves the impact that
build their awareness of number through regular practice and by using apparatus that the initiative was having due to the

helps them to understand place value. As they progress through school, they have

increasing opportunities to solve problems and explain their answers, enthusiasm of the children and the

impact on their learning and

® Pupils are making strong progress in mathematics. As they develop their understanding progress. N
of operations such as subtraction and multiplication, they are becoming increasingly
effective in solving more-demanding problems,
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Staff questionnaires and leaflet shared at meetings

In one of my initial staff meetings, | asked staff to sit in year groups and discuss what they thought had worked
well/hadn’t worked well in Maths last year. | then asked Nursery and Reception to sit together, Year 1 and 2 to sit
together and so on. This created lots of discussion and helped the staff identify key areas that we could work on as a
team. It was a very useful process as it helped identify shared goals.
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Maths Café information
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